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CHAPT R I 
THE PROBLEM INVOLVED IN THE STUDY 
1. Statement of the Problem 
This s tudy was planned with two objectives in min 
namely, first , to determine curricular ch nges which h ve 
ta _en pl ce in the ublic senior high schools of Ma ss chu-
setts since the end of World War II; sec ndl , to determine 
how much influence guidance has had on the Massachusetts 
senior high school progr~ms of studies. 
In order to anal ze these objectives , a survey of t he 
Ma sachusetts s enior high schools where guidance rogram 
were in operation , was conducte • 
2. Statement o the Methods Used in Order 
to a ther the ata 
The foll owi ng procedures ere u~e in con uct·ng t e 
survey: 
a. The writer se t questionnaires t o 18 senior high 
schools in Massachusetts , where uidance programs 
were e tablished. The schools were selected 
accordin~ to the booklet which was i sued by t he 
tate upervisor of nuidance in the Massachusetts 
ep r tment of Education , M rch, 1956. 
-1-
b. The ques tionnaire was divide into two sections: 
one rel tive to the gui ~ ce organization in the 
s nior high school , the guidance service offered 
in the schoo , an the group g idance activitie 
available to the students in the sc ool . The 
2 
sec nd secti n is rel ted to the pro~ am of studies 
ava·l be to the stuflents, plus the co-c rricular 
activi t"es. 
c. A letter accompanied the auestion~ ire, e esting 
that the princip .1 forward it to the Gui ance 
irector or Counse or of hi~ seni r high school in 
order that he mig t give a 1 the avail .ble inform 
tion which would be pertinent to the s rve • 
da On April 12 , 1956, the letters an~ _uest i nnai r .s 
e. 
were s ent to the 183 sPnior high school p t:' inc'p 
A follo -up was sent to the Guidance Directors 
after tw0 weeks had e p~eCI. 
After three weeks thA writer received 1 6 retu 
from the guidance per sonnel of t e senio high 
scho 1s. This represents return of 58%. 
3. ~ustification 
ls . 
ns 
The fo l~wing aspects of educational planning m st be 
examined i n order tn effect an adeau te treatment f t e 
r oblems of th·~ study: ob ject ·ve , g idance offerings , 
program of t dies , and pro~ ram of co-ctrriculBr activities. 
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The senior high school program, in or er t be effective, 
must make revisions for individu 1 needs, aims interest 
and capacities . The senior high school has the resp nsibility 
of roviding fo ind'vidu 1 differences. 
Guidance mav be con idered as "services which contribute 
1/ 
to t e Clevelopmenta purpose," and cove s the fun a e ta 
element of the entire pro ram of the school. Both the dis-
tributive nd devel mental characte istics of gui ance 
r'ghtfull be ong in orientation, profram of st dies , 
curriculum, co-c rriculum, measuremen an anal si s of 
_upils, upil records, pl cement and follow-up. T e conce t 
of provis n f or indi vidua diffe ences i usually cent re 
around m thods and techni _ues within the rogram of studies . 
In the senior high school the exploratory opport niti 
in cl ss w0rk should be ca~italized upon bv keeping t e 
s t udent aware of the significance his present work m h ve 
for him in the workin~ and socl£-1 worl a d o the presence 
of n. snec vocation .l or avocat'on 1 aptitudes he may 
s o in class. The teacher m st be eve co s cious f the 
broadenin on ortunities in the subject matte she i 
c e ing ann must al ays be on the alert to point o t tho e 
item w ich wil _ be of va ue to m et the p rtic 1 r needs 
1/Leonard V. Koos, James M. Hug_es, Percival W. Hutson, and 
il iam c. Reavis, Administerlgg the Secondary Schoo 
American Book Compan , New York, P• 5. 
and interests of her pupils . Her job is to teach students 
not ubjects. 
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Curriculum organiza tion is another guidance device 
popularl used in the program of studi es . Thi procedure 
urovides the stunent with a guide as to the general sequence 
o co r ses which he shou d enrol l in for maximum help in 
meeting hi ~ p rticU18r needs, interests , aims, abilit i es, 
and capacities. The general plan of the va~ious cur ricula 
revolve around the vocational are s and courses of f ere 
follow t he pRt te n belief as to what would be most he ~ful 
t o t he stu ents who a r e expected to pursue them. Local 
conditions , i nc l uding type of community , number and t pe of 
s t udents , available facilities , and follow-up data on grad-
uates and drop-outs, should govern t he choice of currie 1 
to be off ered in the program of studies . Naturally, m difi-
cation of course cont ent and teaching practices mus t be 
used in the various curricula if m ximum service is to be 
rennered the student • 
At the senior high school level, suggestive c rricula 
in the major areas usually appear in the prog am of studies 
for guidance purpo es. Flexibility in the curriculum organiza-
tion is highly des i rable to meet the newly arising needs of 
the stunents as they pr ogress from year to year. The 
exuloratory experiences given in a clas s one year may give 
rise to new interests and needs in the student and may m ke 
5 
new choices of sub jects highly desir ble . 
The increasin trend toward greater stress of socializing-
i ntegr tive act i vities (usu l y found under ca_ tions such a s 
guida nce , a sembly, clubs, home room activities) in the school 
program indicat es the important gui ance function of the 
co-curricul r program. Persona lity deve lopment , bui l ing of 
s ocial consciousness , assumption of resPonsibility, and 
pursuit of spec·al i ndividual int erest are p rticul arl 
fo s tered in this pr ogram. The experiences avail ble to the 
stu ent in a careful l selecte and administered program of 
extra-cl?ss activities potentia ~ly have the sam value as 
the regul~ r program of s tudi es. 
The decided trend in modern secondary educat ion to ard 
givinE increasin~ly more time of its uro~ram to co-curricul~ r 
ct ivities bears testimony towa d general acce tance of t he 
many valid cl im m8de fo their highly desirable s oc i alizing 
effect s on both part ici _ants and spectato r s. 
In theory~ the ideal co-curricular program should 
provide activities to meet the needs, interests , aims, 
capacities , and abilit i es of every stu ent in the school . 
The breadth of experience offered should be as broa 
as life itself. However, t he practicability of such a program 
is ser iousl limited by the deman s of administration an 
effective supervis ion~ The l a tter ser vice i s necessary for 
guidance and direction , even t hough pupil l eader ship ±s one 
6 
of the hi ghly stressed characteristics in a good program of 
co-curricul activit ies. 
CI:-IAPTER II 
REVIEW OF THE LITERATURE 
1. The Develo ment of enior 
High School Curricula 
There a re several different types of curriculum organ-
ization repre senting the programs of stud in me ic n 
hi gh schools. These curricul h ve evolved as a result of 
the historical development in the establishment of sec ndary 
education which bega with the first 1 tin Gr amm _r School 
of Bo ston in 1635. Many other La in Gramma schools were 
founden during thi s time as the Pilgrim c lonie s spre d 
throughout t he New England coast . These sc o ha as 
their primar function the pr epar ation of a select few 
individuals for college work. The Emphasi was on Latin, 
Greek, an Relig·on. 
B the mindle of the e ighteenth cent r , c 1 niz tion 
in America had spread up ann down the Eastern c st and , 
wit this exp nsion, the atti t des of the p ople c ncerning 
education changed markedly . 
uring t hi er a , there we e leaders such as Benjamin 
Franklin, who wanted a mo e ractica education f r yo th· 
one that could be m~ de ava i l ble to a l .rger number of 
-7-
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them. In 17 5, Franklin's Academy in Penns lvania was 
established. This was the first of m ny s ch academie , 
who s e main accomplishments were a broAdening of the c ri-
culum to i ncl u e mo e practica subjects , with l e ss em hasi . 
on religious sub j ects. It a s m rked the beginning of 
secondary education for girl • The academies were privately 
owned and and charged tuition which made it either impos sib e 
or extremely difficult for children of the majority of t he 
people to attend secondar school. Cons equently the nee 
fo r free public secondar school education became ve y 
necessar • The imP.etus for free public hi gh schools was 
received whe n the English High School of Boston was estab-
li s hed in 1821. Thi s initiated the movement for fre e public 
hi gh schools. By 1890 the free public high school were 
consider ed a continu t ion of the free elementary school 
program. 
The ch llenge at thi time was "to break the academic 
tradition an' the exclu iveness thAt settle ov r the high 
sen ols of Americ and transfor m the sc ool~ into school 
1/ 
of the people dedicated to t he welfare of all youth •.• "-
This has been accomplis ed only theoretical l y wi th manv of 
the so-ca l led modern sec ndary schools. 
]:/Leslie L. Chisholm, The Work of the IViodern School, 
The MacMillan Company, New York , 1953, p. 57. 
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2. Reorganization of Secondary Education 
The fi nal decade of the nineteenth century is commonly 
referred to as the "'Reorganization of Secondary Education." 
Our modern senior high schools a r e a result of thi reorgani-
zation program. This movement include the entire chool 
nro~ ra . with revi~ed sets of educ tional ob "ectives , curr i -
culum organization, and training methods. 
3. Types of Curricula in Arne ican Hi gh chool 
The subject curricul1m is the most widely used t pe in 
merican schools . In t hi s pattern each sub ject or subject 
field exists as a relat·vely independent teaching are • E ch 
subject received a time allotment. The chief purpose of the 
sub~ect curriculum is for t he pupil to gain information and 
understanding. He may a l so learn skills and appreci tion 
when the teaching is effective. 
This type of curriculum has strong public support because 
Parents and other school patron~ understan this organi ation. 
There are severa objections to t is tyue of curriculum , 
namely: 
1 . Much of the subiect matter taught in a given 
field may be meaningless for children. 
2. Subject teaching tend s to dea with pieces r ther 
than with wholes. 
3. Si gnificant soci al problems may be neglected. 
4. A well-informed teacher on a partie l ar sub·ect rna 
10 
not understand about the pupils being taught. 
5. Thinking is not emphasized. Use of facts and 
-,f, 
principles may not receive attention. 
In secondary schools the terms 11 curri cula11 and 11courses 
commonly refer to t he grouping of subjects into var ious 
combina tions around some future vocational ob j ect ive. 
Anderson States: 
"The pr ogram of studies is generally reco gnized as 
the term with the most precise meaning for the list of 
courses offer ed and for t he grouping of required and 
elective courses for the purpose of attaining some 
educational objective." ]:./ 
Subject matter is evaluated largely on the basis of its 
cultural values or usefulness as preparation for t he adult 
world: the facts , habits , and skills which have been found 
useful in the past and which are most useful to successful 
adult s living today . 
The curriculum, as we know it todar in the mode r n high 
school , consists not only of cla ssroom experiences , but a so 
the extra-class activities , the planned school services such 
as the library and health services , the fi~ld tri ps into the 
community, school assemblies , and the entire school community 
as u ed for learning experiences. 
If this concept of the curriculum is accepted, it me~ns 
that consideration of curriculum development will center on 
the quality and kinds of experiences pupils have--what they 
I7Vernon E. Anderson, Principles and Procedures of Curriculum 
I mprovement, The Ronald Pr ess, New York, 1956, p. 8 
do, say, investigate, read, write, make; how they think 
through problems; the type of action that results. 
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The concept of curriculum improvement as ch nging the 
human relations structure places the emphasis in curriculum 
improvement on group processes and group work , through 
which changes in the group structure can be effected. 
A change in the curriculum is a change in people. 
Anderson maintains , 11 A teacher who changes from teaching 
with a single textbook in an authoritarian manner to co-
o erat ive problem solving through the use of many sources of 
information actually changes hi whole frame of reference. 11 1/ 
The psychotherapist can be of invalu ble assistance in 
this process of change. Hi~ job is to create an atmosphere 
in which the teacher will be free to express his own problems, 
no matter how trivial they may seem, and to help the teacher 
snlve his problems through gaining greater insi ght into them. 
The type of community, its organizational p8tterns, 
modes of living , and traditions have an important bearing 
/ 
upon planning experiences for children in the school. "The 
type of leader chosen to head the school system reflects in 
a sense the val ues of the community, particularly as they 
are exhibited through the attitudes of the board of educa-
tion, which represents the community at large."_g / 
ITibid.' p .. 21. £; Ibid., p. 139. 
Unless real leadership is given to the improvement of 
curriculum , it is extremely doubtful that any improvement 
will take place. Fearful, timid men who want to maintain 
the status quo do not take steps to change the school 
curriculum. 
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Today, the workshop is based on the same theor and 
pr i nciples as the experience-centered approach to curriculum 
devel opment. The workshop utilizes procedures which people 
who believe in the experience-cent ered a_proach advocate for 
school s. Through the workshop exper ience , teacher s can 
learn how to put this auproach into practice. 
Persons in the learning situation get to know each 
other through work and play together. One of the functions 
of the workshop is to help people become acquainted with 
each other. 
4. Courses of Study 
The early courses of study were chiefly an outline of 
content to be covered. This type can be found in a number 
of school systems today . The modern course of study is a 
flexible t ype of guide to the curriculum rather than a plan 
that dictates what each teacher is to teach thr oughout the 
year. Its purpose is to assi Bt the teacher and give him 
suggestions rather than to inhibit him so that he cannot 
carry on planning with pupils or adapt the program to their 
needs. 
The following list indicates some of the kinds of 
things the modern curriculum guide contains. It is not 
an inclusive list of what every guide should include . 
Merritt and Harap state: 
1 
1. "Suggested goals or directions for the curriculum, 
with illustrations of how to tran 1 t e these 
general goals into behavioral terms. Such state-
ments often include the point of view of the 
faculty concerning the curriculum. 
2. Techni ues for us in the problem-solving approach 
may be included. 
3. The general framework f or the scope and seq ence 
of the curriculum. 
4. Suggestions on how to study pupils. 
5. A statement of character istics, needs, and develop-
ment a tasks of children and youth. 
6. A list of types of experiences to assist children 
in their growth toward desir ed kinds of behavior 
changes, with suggestions for selecting, organizing, 
and developing these experiences. 
?. Identification of resources upon which to draw, 
such as the community , people, books, films , charts, 
maps. 
8. Suggested means of evaluation. Suggestions are 
included to assist teachers in evaluating growth 
toward various kinds of behavior outcomes. 1/ 
In high school, pupils are often pl ced into three or 
more ability. groups . The aim is to get a more homogeneous 
group so th t the in tructor can be better adjus ted to the 
J7Eleanor Merr itt and Henry Harap , Trends in the Production 
of Curriculum Guides, Div·sion of Surveys and Field Services, 
George Peabody College for Teachers, Nashville , Tennessee, 
1955, p. 42. 
14 
aptitude of the pupils. However, there i s one real danger 
in ability grouping which is that teachers see no need to 
adopt instruction to individual children in the group becau se 
they feel tha t classification has removed differences. 
Abilit grouping reduces differences, but it does not remove 
them. Sociologists have shown that ability grouping correlates 
highly with social class , the pupils of the lower class 
families tend to be in the lower group and those of the 
middle or higher clP. SS families tend to be in the upper group • 
5. Types of Curricula 
The multiple curriculum type of organization lists 
subjects i n different combi nations cal led courses a r ound 
future vocationa or educational ob ·ectives.. 1'hi type of 
organization ha s been found in many of t e hi gh sc hools 
which were i ncluded in this surve • In t he mult iple t ype of 
organization, the visua curricular are college pre aratory, 
general commer ci 1, i ndustrial a r ts, and home economics. 
The other type of a pr ogram of studies, t he "singl e 
curriculum," lists courses tha are required of a l l students 
and the el ectives from which choice s can be made. 
In former year s when guidance programs for secondary 
schools were weak, grouping of courses into multiple 
curricula had va ue. Since the gui dance programs have 
great l y i mproved, t here is little ju tification for t hi 
t ype of o rganization~ 
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More mature students have a greater ability to handle 
abstract materials and to carry on independent study. The 
exper ience-centered approach can be a _plied more effectively 
to the area of general education than to specialized educa-
tion. "The purpose of general education i to deve op an 
inte ligent citizen who ca think for himself and solve his 
own problems in the world t oday , one who has an integrated 
persona ity and who knows how to live and work with peo le. 11.J/ 
6. Relationship of Guidance and Curriculum 
Kelley states, "Guidance, instruction, and curriculum 
need to become inseparable parts of t he total educative 
process , and work hand in hand to onset the lif e problems 
of students and suggest meaningful solut i ons fo them."~/ 
Today , among na tional leaders in guidance and c r ricu-
lum , t here is what is known as a guidance~based curri culum. 
Teamwork among guidance counselors, curriculum s pecialists , 
an tea chers is essent i al . These three groups of s ecial-
ists ar e operating unde r the same educational philosophy 
which is the total adjustment and development of the pupil. 
These thr ee groups should be allies not competitors. 
I /Vernon E. Anderson, PrinciQles and Procedures of Curriculum 
Imnrovement , The Ronal--Press Company, New York;-19)6, p.- 3bb. 
,£/Janet A. Kelley, Guid p~and_Cur :r:,i culum, Prentice-Hall , 
Incor . orated , Englewood Cliffs , 1955, p. VII. 
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It is maintained th t "The Guidance point of view is a 
philosophy, a set of human values , a faith in one's 
daily life relative to onese f, one 's work, and to 
the people with whom one comes i contact. It 
operates inherently on the concept that we grow in 
he lping others to grow , that gro th is affected 
far more by what we do than by what i done to us , 
that tota growth, development, and ad justments of 
each individual is of prime importance. 11 1/ 
This point of view tends to help the pupil find better 
ways of meeting sit ations. It fosters the belief that 
guidance is a process by which changes are made in a pupil, 
or better perhaps by which the pupil makes changes in him-
se l f. It recogni zes the fact that he h s ability fo r se f-
guidance, self-direction , and self-adjustment. 
Individuali zed opportunities in the curricular program 
should be offered so that the particul r needs of va iou 
pupilq in the group can be met . Individual and group 
experience should be provided. 
Guidance counselors and teachers need to pr ovide 
va r iety of act"vities of a l l ki nds for upils to ex lore 
and develop their personal, vocational , and c ltural interests. 
Through these act"vit i es , guidance counselor s a d teachers 
can discover aptitudes needs, capaciti ~ s , and interests of 
individual pupils and of groups of pupils. The follow-up 
of graduates who are working on jobs will aid the scho ls 
in keeping in truction more realistic. It will also make it 
pos sible to meet the changing demands of the job market. 
It is a so a function of guidance to see that pupils 
1/Ibid .. , p. 63. 
do not attempt work in which they are unlikely to succeed. 
\ruidance counselors and te chers should help pupils enlarge 
their perceptions and differentiate in them. Emnhasis must 
be laced on the ~upils ' needs, abilities, and asnirations. 
Guidance i8 effective if it helps the pupil to become more 
self-direct·ve . 
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In order for a guidance-based curriculum to p ove 
effective, a good social climat e must prevail in the class 
room. There should be an atmo~pher~ of co-operative planning. 
The effective teache is responsible for the intellect-
ual develo ment of her pupils and she must a so study each 
pupil ' e otional life , as well, if the learning ex e~ience 
is to be effective~ She should try to create a desir ·ble 
emotional atmosnhere so that the quality of l e rning can 
be improved. ~o~itive emotional anpr oach to living is 
beneficial in thc t it he ps pupil to become se f-expressive 
and desirous of practicing good human relations in the group~ 
Curriculum consists of the experiences and pro lem of 
stu~ents. ome of those areas which were omitted from the 
subject-centered curricul1nn are: personal conduct , family 
living, health problems, moral and social standards. Com-
munity problems are also a necessary area in the gui dance-
based currie lum. 
Gui dance personnel can work with teachers in establishing 
a classroom library. They can assist in building a citi zen-
18 
ship responsibility on the part of the pupils f or the care 
of resource mate~ials. It has been su gested that planning 
periods should be granted to teachers ~o that ~roup s could 
assemble and work to gether. The school librar is important 
for every program. Guidance and curriculum personnel should 
be invited to library meetings¥ 
The core curriculum which is not used to any extent in 
the schools which were surveyed, puts a great deal of em ba-
sis upon group co-operation and social adjustment. The 
guidance counselors could guide pupils who have social d-
justment problem , to group experiences that woul be most 
helpful to them. They could a l so help teachers to perceive 
the undesirable conditioned attitudes of pupils and make 
the the basis for personal interviews , group diRC' sions, 
or p~rent conferences. 
The core curric11lum takes the areas of life and problems 
of youth to make them the center of its content. This is 
based on the concept that the curriculum is the child t 
11 Tot al school living--all those experiences in which he articipates 
under the guidance and direction of the school.~~ 
6. Conclusions of Related Literature. 
In conclusion it rna be stated , the curriculum is a living 
growi g, changing t hing which develons as pupil~ an teacher 
±?Dorot hy Mudd-- Core Program Grows. Board of Education of 
Hartford County, Be A ir ~ Maryland , 1949, P. 3. 
19 
w rk to~ether on the sol ution of problems w ich will meet the 
c mmon and individual needs of all pupils& 
Anothe basic conce t i s that it is the scho ol ' res ons i -
bility to try to meet the needs of a 1 children . Individual 
differe ces i mply individual need • these are discovere 
the school r ogram must be a dj usted and adapted to meet them . 
Both t he common and i dividual nee s must be consi ered when 
the c rriculum is bei ng reor ani zed. 
After surveying the lite at re in the field it mus t be 
co _ clu~ ed b the writer that the gui dance-based curriculum 
i s the one which assists the total development of the pupil . 
In thi s t ype of organization the pupil becomes se l f-directiv e 
and is better eouipped to accept the challen~es of e e yday 
living. 
20 
CI-Lt~PTER III 
ANALYSIS AND INTERPRETA~'ION OF THE D .T 
1 . Pre aring the Tables 
Questionnaires were used to make tabulations from which 
table were prepared on such information as: (1) Senior High 
School Enrollment , (2) Guidance Personnel in the Senior Hi gh 
Schools , (3) Guidance Services Offered, (4) Group Guidance 
Activities Avilable , (5) The Deciding Factor in the Choic e 
of~ Student 's Program of Studies, (6) Non-academic Courses 
offer ed , and (7) Basis used for Class Grou ing . 
For purpo es of analysis the schools were divided in these 
tables into two groups: the four-year senior high sc ho ol and 
the three-year senior hi~h schools . 
2. Response to Inquiring Towns 
On Anril 12 , 1956 , inquiry forms were mai l ed to 183 
senior high school principals. Two weeks after the mailing 
of these forms , 66 guidance directors had returned their co n-
nleted forms. A follow-up card was sent to the pr inc·nals 
and this brought the tota number of 107 que tionnaires re-
ce i ved . A thi r d follow- up was sent to the superintendents of 
the schools which h d not reported~ 
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(Explanation of Table I) 
Type of High School Organization.--Table I shows t he 
enrollment of the senior high schools reporting. They are 
grouped under the following ca t egories : 
L Those having an enrollment of less than 500 students 
2. Those schools with an enrollment of 500 to 1,000 
students 
3. Those having an enrollment of 1,000 or more students 
4.. The fourth category is titled, "Omitted enrollment." 
These schools failed to give their enrollment. 
The table is arranged so that both the four-year hi h schools 
a nd the three-year high schools are profiled with respect to 
the areas of this study. 
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(ExplanR.tion of Table 2) 
JI.wnbtt of_...Q1;!ida _£e Pers~l in the Four-Year HiR"h 
_ chool • Table 2 represents the number of guidance per sonne 
in t he four-yea r senior high school s. From this , it can be 
determi ned that 90.2 percent of t h ,s e s c hools h ve gui~ nee 
dirPctors. Twenty-six and thr ee tenths of the schools re-
po r ting h ve ful l-time guidance counsel ors. Fortv-five nd 
eight te th er cent of the schools re_or t i ng have par t-
time c01 nsel ors. chool psychologists anpeared to be infre-
auent, there bein~ only 18.0 of these sc hoo l s whi ch have 
psychologists in their guidanc e departme t . 
This study is i dicative of the trends found i n a numbe r 
of t he se ior hi h schools heving gui nance programs. ThA 
emuhasis appear s to be on having gui na ce directors n 
PBrt-time or teacher-coun~elors ih the senior high schools 
in Massachusett s~ 
( Explan~ tion of Table 3) 
N~b~r_of Guidance Per sonnel in the Th£e~-Year Hi gh 
Schools. Table 3 rep r esents the number of gui a ce er sonnel 
in the three-year senior high schools . From this , it can be 
determined that 74 . 2 per cent of t he s chool in t hi s ca tegory 
have gui a ce di rec t ors. Fifty- s even and one tenth per cent 
of t he schools have part-time couns elors. Full-time counsel -
ors a e Amployed in 40 per cent of t he school which reuli ed. 
chool psycholoP·ists are avail8ble i n 14 .2 per cent of t he 
schools which re~orted. 
25 
After consin ering the data in tables 2 and 3, it i s evi-
dent that guidance di rectors and pa~t-time or teache 
couns e ors are predominant in a number of senior hi gh school~ 
throu hout MRssachuset ts . Full-time counse ors are emplo e 
in the school sys tems which have a n enrollment of 1 000 or 
more tuoent s. It is a so evirl ent that school sycholo ists 
are employed by the l a r _er chool systems in M s sachusetts. 
( 
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(Explan tion of Table 4) 
Table 4 gives a prof ile of the guinance services offered 
in the 72 four-year senior high schools which reporte 95.8 
per cent of t e school renorted h ve a li rar for Education-
al ad Vocational Information. The second h" grest report , 
what is 94.~ per cent of the schools , have Counse_ ing ser-
vices . Pl cement service ranks thi r d and the Individual 
Inventor ranks fourt h. A Follow-up of Graduates was report-
ed from 73.5 per cent of the schools. A Follow-up of Drop-
outs was renorted from 44.4 per cent of the schoolsa 
This would i dicate that the schools in t his study 
anp ear to be offering the students the important gu i nance 
services with the excent i on of the Follow-u and Drop-outs. 
This is an area which could and should be greatl imp oved, 
s·nce it i impor tant to study reasons for stunent s leaving 
the school system in order to investigate wh t remedi 1 
measures might be emp oyed to alleviate t is s "t ation. 
(Explana tion of Table 5) 
Table 5 shows the gui dance services offered in the three-
year senior high schools which re orted. It is observed 
that 97.1 pe cent of these schools offer counsel ing services 
to the students. 94.2 per cent of the se school h ve librar-
ies for Educational and Vocational Information. Placement 
service ra ks third in guidance services offered to stu en s 
in t hese sc ools. 
offered in 88.5 pe 
The Individual Inventory is a service 
cent of the school which re or ted. 
28 
follow-up of graduates is a service offered by 68.5 per cent of 
the sc hools. 31 .4 per cent of the schools re~orted follow-
up of Drop-outs ~ 
Counse in and Libraries for Educational and Vocat ional 
Inform tion appear to be the two services which are most 
prominent in these schools. One of the shor t-comings i t he 
lack of follow-up of the drop-outs. It i s appare t from thi 
study that ve ry li t tle is be' ng done i n this ve y import ant 
area a 
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(Explanation of Table 6) 
Qroup Guidance Activities Available in the Four-Year 
;tli.gh Ssiliools .. This table g ·ves a profile of Group Guidance 
Activ i ties w ich are avai able to student i the f our-y ear 
senior high schools which reported. Assembly pr grams anpear 
to be o e of the o1tstanding group g1 idance activi ies , 
ince 87.5 per cent of the schools reported this activity. 
Career conference i an activity in 84.7 per cent of these 
schools. Next in importanc e to these schools a~pears to be 
~ssembly Program s. t dent Government was questioned by 
several of the se schools as not be ~ng a Group Guidanc e 
activity. However, 68.1 per cent of thA schools reported i t 
as being one of t he group guidance activities offered to 
their s t udents . Audio-vi ual pro rams, field triP an 
hom e-room periods are available in more than 50 per cent of 
the schools reporting. Occup tions cl~sses are usually held 
in Grade 8 , so that students may be better prepared to ele ct 
t e pro~ra which will be most beneficial to them in senior 
hi?h sc ool. However, 37.5 per cent of the se f nur- year hi h 
schools offe r thi s activity. Onl 25 per cent of t e se 
schools have cla sses concerned with persona adjus tment. This 
is regrettable, since it is one of t e most important n 
beneficial groun guida ce activities . 
(Exnlan tion of Table 7) 
Qr~u Gui dance Activitie~ ~vailable in~~--.~~=~--~~ 
31 
_in T_hr~e -Y~ar ~:igh School_£ . · This table shows guida ce offer-
in~s in the three-year enior hi gh schools which re or ted. 
Career Conferences and Assembly progra s and Student Govern-
ment appeared to be the major group guidance offerings in 
these s choolR. Fourth in importance were AUdi o-visual pro -
gra s with 68.5 per cent of the schools re orting this 
activity. Field trips and Home Room periods ranked next in 
importance. Occupations Cl sses were not frequent in t he se 
three- ear senior high schoo • That is to be ex ected since 
this activity is usu ly found i n the Grade 8 or Gra e 9 
programs. ClP se concerned with pers na l adjustment were 
reported by 17.1 per cent of these schools. It appears 
after careful study of the questionnaires i the area of 
grou guidance act i vities , that there : is very little be·n~ 
do ne, at present, with cl sses concerned with person 1 
adju tme t,. 
:t' ••
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(Explanation of Table 8) 
Table 8 shows the a r rangement of prograrns of st dies of 
stunents in the four-y8ar hi?h schools. The s turlent 's pro-
gram of studies is a rra ng ed by himself, hie: parents ad 
guidanc e personnel in 90.2 per cent of the school s w ich 
renorted. Thi s f a.ct i s an indication that t he student 
ann ultim~=tte y t he communities are aware of the va ue of 
~uidance programs . The school admi ni strators arra ge t he 
programs of students in 16 . 6 per cent of t he schools whi ch 
reno ted. The student and his parents arran~e the student's 
progr4ffi in 16.6 per cent of the schools reportin • It is to 
be observed that 6~9 p~r cent of the schools state th t the 
st dent alone arranges his program of studies. It is to be 
noted that these catee or · e s are mut1 .ly exclusive .. 
(Explan tion of Table 9) 
Table 9 shows the arrangement of the programs of studi es 
of students i n the three-year hi~h schools . Table 9 give s a 
pictur e similar to Table 8 in t at t he student's pro _ am of 
st1 dies i s arranged by himself, his perents and guirlance 
pers nnel in 91.4 of the schools wh i ch r eported. 11.4 of 
the sc hool .s renorted that t e student1s pro gram of studies i 
arra ged by sc hool administrators and the same percent a ge 
reports t hat t he program i arran~ed by the student himself. 
The student and hi s parent s arrange hi s pY'ogram in 8 .. 5 of the 
sc hools . 5.7 per cent of t he s chool report that his pro ram 
i s arranged by himself and his teacher. These categ r·es 
are mut ally exclusive. 
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The evidence , resultina from this study , is encouragin~ 
in th t the guidance personnel of the senior high sc hools 
have a active p r t in ass·sti ng pupil with the"r p o~rams 
of studie • 
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Table 10. Non-Aca ernie Courses Offere in 107 Senior Hi~h 
Scho0l 
-- ---------------------- ------- --------------·-------------------------·------------
Name of Course 
Home and Family Livin_ 
Civic Edua.tion 
Consumer Edu tion 
Healt h 
Orientation 
Home Nursing 
Occupa t i ons 
Distributive Education 
Ho e IvianF!gement 
Se f-. pDrai al Careers 
Psychology 
Group Guidance 
Group Living 
Community Living 
Mo er n LivinP.' 
72 
4- year 
High Schools 
10 
8 
4 
3 
4 
1. 
1 
1 
1 
2 
2 
1 
1 
1 
1 
35 
3-year 
High School 
5 
5 
3 
3 
0 
2 
1 
1 
1 
0 
0 
0 
0 
0 
0 
Total of 
107 
Hi !!h Schools 
15 
13 
7 
6 
4 
3 
2 
2 
2 
2 
2 
1 
1 
1 
1 
(Exol an tion of Table 10) 
Table 10 shows the non- academic courses offered in 107 
senior high s chools in Massachusetts. Table 10 re- r esents an 
enume a tion a nd fre quency of non-academic cours es which are 
offered in the 107 hi gh schools in Massachusetts which re-
-ported The term 11 non-academic c ur ses" was interpreted in 
various ways b several of t hese sc hools. The term nQD-
a~o. emic c ur~ refers to t hose which have a guidance basis. 
They do not refer to those standard courses which are offered 
as required courses and electives in a multiple c rric11l r 
program. It i worthy of note thc.t courses in Home a nd Family 
Li 7i ng , Civic Education, ConstiDler Education and Health a e a 
p , rt of the programs of many sc hools. These cour ses are evi-
dence of the fact that in a number of schools the pro rams 
are be coming more pupil-centered and less sub -ect-c nt e ed. 
These courses tend to point up the fact t hat uidance is 
hRVi g an effect upon the curr icul ar offerin~ s of t he enior 
hi Eh sc hools in Massachusetts. 
Table 11. Basis U ed for Class Groupin in 72 Four-Year 
Hi ah ~cho 1 
----------------
Met od of rouping ccord·ng to 
-- ---------
( 1) 
I. 0 . Tests 
umber of Cl ss ectio s 
Girls ' c .ss in Tealth s c·ence 
Ability 
cbievement 
Interest 
Cou~ e P.e ectio_ 
Teache Rec mme da i ons 
Col e e ivisio s 
Eng i h in rade 9 
Mathemati c s i Gra~e 9 
S choo G a~es 
History 
C::urriculum 
etero ,eneou Gro in 
Pri cip l ' s Recommendation 
------
Numb 
Scho 
( 2) 
8 
l 
1 
2 
8 
5 
3 
7 
6 
1 
1 
1 
1 
2 
15 
3 
37 
f 
3 
Table 11 shows t e basis u ed fo r cl ss groupi g in 72 
four-vea~ senior high schools. In table 11 t ere i evi~ence 
t hat mos t of the schools which repor ted h ve heterogeneous 
grouping in t he va:r ions cl. sses Howev er; it i s notewo thy 
t a t g idance servi ces are having an effect i the met hod o 
Erouping i n m~nv instances. I. - ~ tests are o fer ed as a basis 
for grouping in a number of schools . A cnlle .e cnurse d "vi-
s · on div ides t he coll ege from t _e no -colle ge groun . Pupil 
a chievement i s also a othe. basit:: for groupin£" . Ho ever , it 
is very evident that much more coul r. and should be done i 
the area of grouping in the various cl~sses . Thi~ app .ar 
to be definite weakness in the senior high sc hools i 
MRssachusetts . 
Table 12~ Basis Used for C ss r.roupin~ in 5 Three- Year 
enior Hi _h Schools 
--- ---- --- _.. ___ ------------
Met hod of Gr0uping AccordinP tn - Number of 
School~ 
39 
---., 
-------- ----·-------
(1) ( 2) 
------ -------
I. Q Tests and School Grades 5 
Heterogeneous ~rouning 4 
Abi lity 1 
__ nti t v de and Intere st 2 
Curriculum 5 
. chi8vement 1 
Engli A _ rades 
Homoeeneous Grouping in Grades 10-12 1 
TeRcher Rec mmen~ati ons 1 
Achievement Record 1 
Choice of Colleg e or No -College Prep ratory Work 2 
---· --------·---------
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(Explan8tion of Table 1 _) 
Table 12 sho~s the basis used for cla ss gr upi E in 
35 three- ear senior high schools in Massachusetts. T .ble 
11 s o~ s the basis for grouping i the three-year se ior 
high school which reported. I. Q. tests , school gra de s , an~ 
t _e curricnlum s eem t o be t he pr evalent basis for groupi n~ . 
There i ~ limited evi~e nc e t hat gn idance i ~ having a effect 
up n gro pi ng i n these schools. Heterogeneou rou ing i ~ 
reva .ent in several of t he e s c ool sy t ems There i~ 
much that could be improved in the a rea of clas s groupin~. 
As t he g1 i ctanc e pro _rams beco e increas ingl y effect ive, t her 
will doubtles be a n impr ovement in t his ar e • 
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3. Number of Electives Available to Students 
A variety of replies was received to this particul r 
que stion. In the four-year senior high school two electives 
appeared to be offered to the stuoent s in 25 schools. More 
t han four electives were offered in 12 of the schools re-
ported. Several schools reported that the had no special 
curriculum; that is, multiple curr icula; namely, college 
preparatory, general, commerci a l, a nd vocational were not 
employed in their school systems. This is evidence that 
these schools are in the traditional stage as far as curri-
cul are concer ned. Thi question was answered by all the 
schools in this category, wit h the exception of seven. 
In the three-year senior high schools, which cons~t of 
Grades 10, 11, and 12, the reports stated that many electives 
were offered the students in 11 of the 35 three-year high 
schools. One school reported, "Electives vary with the 
grade." Another reported, "Only English is a required sub-
ject," and several stated, nElectives depend upon the course 
the pupil has chosen." 
This report would give evidence of the fact that the 
schools which reported follow a traditional pro ram with few 
exceptions. As guidance, which is comparatively new to many 
Massachusetts schools, becomes increasingly more potent, there 
doubtless will be a marked increase i n the number of elect ives 
offered the senior high school stud ents. 
4. Courses Which Have Been Added as a Result 
of the Initiation of Guidance Program 
In the 72 four-year senior high schools there was evi-
dence of a number of courses being added to the program of 
studies , which are related to guidance. These courses are 
the following: Home and Family Living , Occupations, 
Psychology, Orientation Classes for Freshmen, Group Guidance 
Classes in Vocational Information, and Vocational Retail 
selling. Twenty schools declined to answer this question. 
Fourteen school sreplied that "as yet no courses have been 
added." One school replied, "The _ decision is up to the 
administration." Another school reported that it ha d "more 
cla sses for non-college type projects." 
From the 35 thr ee-year senior high sc hools , it was 
reported that the following courses were added to the school 
program: Home and Family Living, Psychology, Driver Educa-
tion , Vocational Ad j ustment , School Ad j ustment, Technical 
Preparatory Courses , Remedial Reading, Personal Typing , 
Consumer Education , Health Cour ses , and Physics in the 
Hospital Training Curriculum. Thirteen schools reported 
that no courses had been added as a result of guidance pro-
grams. Seven schools filed to a nswer this section of the 
questionnaire. 
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5. Courses Which Have Been Eliminated as 
a Result of a Guidance Pro ram 
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From the four-year senior high schools, it was renorted 
that few cour ses have been eliminated from the Program of 
Studies as the result of Guidance Programs. These courses 
which were eliminated as follows: Business Geogra_h , Law, 
Biology (now elective), Special Bookkeeping , Required Latin, 
Exploratory Language Courses, Agricultural Mathematics, 
Ancient Histor , a nd World Geography. Twent y-five schools 
reported th . t 11 as yet no courses had been eliminated. Twenty-
five schools declined to answer this question. 
From the three-year senior high schools it was reported 
that the following course s had been eliminated; namely, 
Straight Home Ec onomics , Group Vocational Information , as 
such, Occupat ions and Human relat ions whi ch was offered in 
Grade 12 in one school whi ch reported. Occunat i ons is being 
offered in Grade 8 or Grade 9, therefore it would not be 
i ncluded in a report from these schools. ne school renlied, 
"Revi sion and Deletions are not the sole respon ibility of 
the Gui a nce Department ." Nineteen schools answered that 
as yet no courses had been elimina ted . Ni e schools declined 
to an wer this question. 
6. Co-Curricular Activities Which are Rela ted 
to Guidance 
From the four-year senior high school s the following 
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activities were reported: Group Guidance Meetin~ School 
Newspaper, Honor Society, Pre-Nursing Club, Pre-Teaching 
Club, Career Conference Committee, Junior Woments Club, 
Student Council, and Guidance Off~ce Assistants. School 
clubs , such as Electronics Club , Mathematics Club, and 
College Club were mentioned. Ten Schools replied that they 
ha d no co-curricula activities related to guidance, ten 
schools declined to answer this question. 
The three-year senior high sc hools made a simil r re-
port. However, there were variations, such as co-curricula 
activities relating to a program deve l oped by Northeastern 
under the direction of Mr. Rod. Some of these schools 
listed Assemblies, Testing, and Individual Pupil Counsel-
ing as co-curricula activitie s. The terminology does not 
a npear to be cl ear to schools which made t his report . In 
t his group eight schools did not reply. Tworeported that 
they had no school activities related to guidance. 
7. Time Allotted to Co-Curricul Activities 
Related to Guidance 
Since the reports on this question rela tive to the time 
allotted to co-curricula activities were similar , from all 
the senior high schools which reported , the writer feels tha t 
a general statement will be sufficient. The ma j orit of 
schools have a definite time during each school day which i 
allotted to co-curricul a activities. The average time 
allotted to t he se activities ranged from 22 minutes each day 
to 48 minutes per day . One school reported that "every 
Wednesday a period was allotted co-curricula activities. 
nother school re ported that 11 s tudy periods were used for 
co-curricula activities." Several schools repor ted tha t 
11 3-4 periods per month were all otted to co-curricula 
activities." 
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It would a ppear that co-curricula activities are be-
coming an important part of the school program. As guidance 
becomes more effective in the schools, co-curricula offer-
ings will be more varied and more beneficial to the students' 
per sonal adju s tment. 
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CHA PTER IV 
A SUM]~RY OF THE STUDY 
1. Validity of the tudy 
A total of 107 of the 183 principal s contacted , parti-
cipated in t he study. The total returns were received in a 
per iod of thr ee weeks. The number of que stionnaires received 
after the initial mailing was 36 per cent. A follow-up po st 
card to the Guidance Directors provided a total return of 
58 per cent of the questionnai r es which were sent out. A 
third follow-up nost card was then sent to the superintendent 
of the schools which had not replied thus far. This brou ht 
forth several explanations as to the rea ons the auestion-
naires ha not been returned. 
2. The Status of the Guidance Organization 
in the 107 Senior High Schools 
Guidance Pers onnel 
l w This s tudy shows that 82 per cent of the high 
schools have guidance directors. 
2. 33 per cent of these same schools have ful l-time 
counselors . 
3. 52 per cent of these schools h ve part-time 
counselors. 
4. 17 per cent of these schools have school 
psychologists. 
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Guidance Services Offered in 1he High Schools 
1. In about 95 per cent of these schools, counse ing 
ser vices are offered the student s. 
2~ Libraries for educat i onal and vocational information 
are avail ble in 95 per cent of these school s. 
3. Almost 90 per cent of these school have indivi dual 
inventory servi ce s . 
4 . Placement services are available in 92 per cent of 
the high schools. 
5. Almost 72 per cent of these school s have a fo llow- up 
of graduates. 
6. A follow-up of drop outs is conducted in a bout 38 
per cent of the chool s. 
Grou l abl e i n the _fii h Schools 
1. About 26 per cent of the high schools have classe s 
i n occupations. 
2. Career confe r ences are available i n 88 per cent of 
the s chools contacted. 
3. Almost 73 er cent of the schools have audio-visu 1 
programs. 
4. Assembly programs are heln in 88 per cent of the 
schools . 
5. 73 per cent of t he schools offer fie l d t rips t o 
their students. 
6 •• Student gover nment is an activi t y ava i l ble in 
48 
74 per cent of the schools contacted. Several 
guidance directors questioned whether or not this 
activity is correctly classified as a ~roup guidance 
activity. 
7. About 47 per cent of the schools have home-room 
periods avai lable to their students. 
8. Classes concerned with personal ad·ustment are 
available in 22 per cent of the schools which were 
contacted .. 
3. Status of the Program of Studies 
Persons resDQnsible for Arran~ement of_§tunents 1 
Programs of Studi§S 
1. About 10 per cent of the high schools stated that 
the students themselves arrt:Jnged their program of 
studies .. 
2. 13 per cent of the schools renorting stated that 
the pupils' programs of studies were arranged by 
the pupils themse ves and their parents. 
3. Nearly 10 per cent of the schools reported tha t 
the students and their teachers arranged the 
program of studies. 
4. The s tudents , their parents nd the guidance per-
sonnel were res onsible for arranging the programs 
of studies in 91 per cent of the schools re . orting. 
5. 14 per cent stated that school administrators 
arran~ed t he pupils' pro~rams of studies. 
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Non-Academic_Qourses Offered in 107 Senior High Schools 
in Massachusetts 
1. Courses in Home and Family Living are offered in 
about 14 per cent of the schools reporting. 
2 . About 12 per cent of the schools offer courses in 
Civi c Education. 
3. Courses in Consumer Education are offered in about 
7 per cent of the schools reuorting . 
4. Courses such as: Health, Orientation, Home Nur sing, 
Occupations, Distributive Education, Home Man gement , 
Psyc ology, and Group Guidance are offered in les s 
than 5 per cent of the hi gh schools reporting. 
Basis Used for Cl~ s~ Groupi~g in 107 High Schools in 
Massachusetts 
1. About 18 per cent of the chools re ort ing stated 
that their cl s ses were grouped heterogeneousl • 
2 . Less than 10 per cent stated tha t their cl sses 
were grouped on the following basi 
a. According to the results of I. Q. tests 
b. Accor din to the result s of the achievement 
tests 
c. According to the curriculum chosen by the 
pupils 
d. According to the college preparatory divisions 
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Twenty-eight schools forwarded their present programs 
of studies. Several of these may be found in the ppendixe 
The se proorams clearly show the effect of guidance upon the 
various curricula. Several schools stated in their r eports 
that gui ance had been initiated recently into the s chool 
systems, con equently very few chan es in curri cula are 
evident at this time. 
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CHAPTER V 
CONCLUSIONS DERIVED FROM A STUDY OF THE DATA 
It is obvious to the writer, after studying the data 
renor ted by 107 senior high schools of.Massachusetts, that 
guina ce personnel are available in many high schools in 
the State. It would be desirable, however, to encour age 
more schools to obtain ps chologists, since they can help 
to improve many problem cases which cannot be helped to a 
great extent by other guidance personnel members. 
Counse ing seems to be the guidance service which is 
available in most of the high schools . This fact is very 
laudatory in that this service assists the stu ents to 
become better ad j usted in their school, home, and community 
relEt tions. 
It is unfortunate that these chools do not have a more 
substantial follow-up of drop-outs. This is a area whi ch 
needs improvement. If mor e school s would i mprove this 
guidance service , much could be done in the way of preventing 
pupils fr om leaving school before graduation. 
Occup tions classes are usual ly offered in grade eight 
in the schools , cons equently a sma 1 percentage of the school 
reporting stated that these cl sses were avail ble tn their 
students. 
. . : 'ton Un'fve:rs'ffy ... 
School of Education 
LibraTy 
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It is to be noted that better than 50 per cent of the 
high schools have the following group guidance activities: 
career conferences, audio-visua programs, and assembly 
programs. 
It is to be regretted that only a small percentage of 
t hese schools have cl sses concerned with the personal ad-
justment of student s. 
It is to be commended that more than 90 pe cent of 
the schools reported that the students , their parents and 
the guidance personnel are the dominant factors in the students 
decision w en they move into the academic progra s. This is 
an area where guidance is the most effective. 
There was a auestion as to the interpretation of what 
courses were considered, "non-academic courses." everal 
schools reported that the phrasing of this uestion was not 
clear to them. However, the majority of the schools repor t-
in~ did not question the terminology. Courses in Home and 
Fa ily Living, Civic Education and Consumer Education are 
ava·l ble in a number of the schools re_orting. This fact 
shows that the curricula in these schools are in a transi-
tional stage; that is , from a more sub ject-centered curricu-
lum t a more pupil-centered curriculum. 
Co-cu ricul8.r activities such as school clubs, and 
sports are available in all the schools which repor ted. In 
the maiority of t ese schools, time i allotted to these 
activities during the regular school da • 
In conclusion, the writer is convinced that gui dance 
activities ar e cons idered an important par t of the program 
in many schools in Massachusetts . This fact should a~fect 
t he p o~rams o~ studies which are avail ble to the pu ils 
who are membe r s of these s chools. As guidance becomes 
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~i rmly rooted in the senior high schools, there will inevit-
ably be a more substantial improvement in the school curricula . 
The c rricula will become l ess sub· ect centered a d more 
guidance cent er ed. 
APPENDIX 
-: 
.. 
54 
List of Participating Four-Year Senior High Schools 
Acton High School 
Acton, Massachusetts 
gawam Hi gh School 
Agawam, Massachusetts 
Auburn Hi gh School 
Auburn , Massachusetts 
Bartlett High School 
Webster, Massachusetts 
Bedford High School 
Bedford , Massachusetts 
Billerica Memorial High School 
Bellerica, Massachusetts 
Braintree Hi gh chool 
Braintree , Massachusetts 
Burlington High School 
Burlington, Massachusetts 
Canton Hi gh School 
Canton, Massachusetts 
Chicopee High School 
Chicopee, Massachusetts 
Clinton High School 
Clinton, Massachusetts 
Cohasset High School 
Cohas set , Massachusetts 
Concord High School 
Concor d , Massachusetts 
Dartmouth High School 
Dartmouth , Massachusetts 
David Prouty Hi gh School 
Snencer, Massachusetts 
Drury Hi gh School 
North Adams, Massachusetts 
Duxbury Hi gh School 
Duxbury , M ssaehusetts 
East Boston High School 
East Bo ston, Massachusets 
Easthampton High School 
Easthampton , Massachusetts 
Fa irhaven High School 
Fairhaven, Massachusetts 
Foxboro Hi gh School 
Foxboro, Massachusetts 
Gardner High School 
Gardner, Mas sachusetts 
Girls High School 
Boston, Massachusetts 
Hanover Hi gh School 
Hanover, Massachusetts 
Haverhill High School 
Haverhill, Massac us etts 
Hingham Hi gh School 
Hingham, Massachusetts 
Holten High School 
Danvers, Massachusetts 
J. E. Burke High School 
Dorchester , Massachusetts 
Laurence High School 
Falmouth, Massachusetts 
Laurence High School 
Laurence , Massachusetts 
• 
• 
Leicester High School 
Leicester, Massachusetts 
Lexington High School 
Lexin ton , Massachusetts 
Lunenburg High School 
Lunenburg, Massachusetts 
Mar blehead High School 
Mar blehead , Massachusetts 
Marlboro High School 
Mar boro, Massachusetts 
Mavnard High School 
Maynard, Massachusetts 
Mi llis High School 
Mi lis, Massachusetts 
a tick Hi gh School 
N~ ick, M~ssachusetts 
Needham High School 
Needham, Massachusett'S' 
New Bedford Hi h School 
N.ew Bedford , Massachufietts 
Newburyport High School 
Newburyport , Massac usetts 
Nor thampton High School 
Northampton, Massachusetts 
North Hi gh School 
Wor cester , Massachusetts 
Oliver Ame s High School 
North Easton , Massachusetts 
Orange High School 
Orange, Massachusetts 
Orleans Hi gh School 
Or leans, Massachusetts 
Randolph Hi h School 
Randolph , Massachusetts 
Orleans High School 
Orleans, Massachusetts 
Randolph High School 
Randolph, Massachusetts 
Rindge Technical School 
Cambridge, Massachusetts 
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Roxbury Me orial High School 
Roxbury, Massachusetts 
Salem Classica l High School 
Sa l em, Massachusetts 
Salem High School 
Salem, Massachusetts 
Saugus High School 
Saugus, Massachusetts 
Sharon High School 
Sharon , Massachusetts 
Silver Lake Regional Hi gh 
Kingston, Massachusetts 
Shelburne High School 
Shelburne Fa.lls , Massachusetts 
South Hadley High School 
South Hadley Falls , Massachusetts 
South High School 
Worcester, Massachusetts 
Sutton Memoria High Sc ool 
Sutton , Massachusetts 
Tantas qua Regional High School 
Sturbridge, Mass~chusetts 
Templeton High School 
Ba ldwi nville , Massa chusett s 
Tewksbury High School 
Tewksbury , Massachusetts 
The High and Latin School 
Cambridge, Massachusetts 
Wareham High School 
War eham, Massachusetts 
Westfield High School 
Westfield , Mas achusetts 
West Springfield High School 
West Sprin fie ld , Massachusetts 
Westwood High School 
Westwood, Massachusetts 
Weymouth High School 
Weymouth, Mas achusetts 
Wi lmington High School 
Wilmington, Massachusetts 
Wrentham High School 
Wrentham, Massachusetts 
Four Unidentified 
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57 
ist of Participating Three-Year Senior Hi gh Schools 
Amherst Hi gh School 
Amherst, Massachusetts 
Belmont Hi gh School 
Belmont, Massachusetts 
Beverly High School 
Beverly, Massachusetts 
Bridgewater High School 
Bridgewater, Massachusetts 
Br ockton Hi h School 
Brockton, Massachusetts 
Dorchester High School 
Dorchester, Massachusetts 
English High School 
Lynn, Massachusetts 
Everett High School 
Everett, Massachusetts 
Hi~h School of Commerce 
Springfield, Massachusetts 
Holliston High School 
Holliston, Massachusetts 
Hopkinton High School 
Hopkinton , Massachusetts 
Ipswich High School 
Ipswich, Massachusetts 
Leominster High School 
Leominst er, Massachusetts 
Longmeadow Hi gh School 
Longmeadow, Massachusetts 
Lynn High School 
Lynn, Massachusetts 
Malden High School 
Ma den, Massachusetts 
Medford Hi gh School 
Medford , Massachusetts 
Middleboro High School 
Middleboro, Massachu etts 
Milton High School 
Milton, Massachusetts 
Northbridge Hi gh School 
Whitinsville , Massachusetts 
Norton High School 
Norton, Massachusetts 
Norwood High School 
Norwood , Massachusetts 
Plymouth High School 
Plymouth, Massachusetts 
Punchard High School 
Andover, Massachusetts 
Quincy High School 
Quincy, Massachusetts 
Revere High School 
Revere, Massachusetts 
Roslindale High School 
Roslindale, Massachusetts 
Uxbridge High School 
Uxbridge, Massachusetts 
Springfield Classical High 
Springfield, Massachusetts 
Springfield Technical High 
Springfield , Massachusetts 
Wakefield High School 
Wakefield, Massachusetts 
Walpole High School 
Walpole, Massachusetts 
West Brid~ewater High School 
West Bridg ewater, Massachusetts 
Weston High School 
¥ e stan, Massachusetts 
oburn High School 
Woburn, Massachusetts 
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Title: 
A survey of curricular changes which have been made since the 
end of World War II, as a result of guidance programs in the 
public senior high schools of Massachusetts. 
QUESTI~NNAIRE 
~ Name of Echool 
Address 
Name of Principal 
Name of Guidance Director 
Name of Guidance Counselors 
I 
II 
III 
Check the type of school organization in your senior high 
school Four year high school 
Three year high school 
Report the present enrollment in the senior high school 
The Guidance Organization in the senior high school 
Check 1h~ following §tate numbef of each 
A. Guidance personnel 
1. Guidance Director 
2. Full-time Couns elors 
3.* Part-time Counselors 
4. School Psychologist 
*Teachers who spend a portion of the school day counseling. 
Specify the amount of time spent each day in the area of 
counseling. 
B. Check the guidance services offered in your school. 
1. Counseling) in the form of professional help 
with students having personal problems __ 
2. A library or s ection of a libr~ry for educational 
and vocational information 
3. Individual inventory; i. e., an individual cumula-
tive record to which information is added each year 
for each student. 
4. Placement service, which helps students to be placed 
in occupations or to be put into higher education. 
5. A periodic follow-up of graduates 
6. A periodic follow-up of drop-outs 
c. Check the group guidance activities available to your 
students: 
1. Occupations Classes 
2. Career Conferences 
3. Audio-visual programs 
4. Ass embly programs 
5. Field trips 
6. Student Government 
7. Home room 
8. Small classes concerned with the personal 
adjustment of the students 
-;-
IV The Program of Studies 
Check the following: 
-2-
GeneralQspeaking, when a student moves into the academic 
program, list the dominant factor in his decision 
A. Does each pupil have a program of studies arranged by 
1. himself? 
2. himself and his parents? 
3. himself and his teacher? 
4. himself, his parents and guidance 
personnel? 
5. school administrators? 
6. his fellows? 
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B. Indicate, if a student is enrolled in specific curric-
ula, are there elective subjects available to him each 
year? 
1. Number of electives 
2. Year available 
C. Indicate what non-academic courses; e. g., Home and 
family living, Civic Education, ar e available to each 
student and specify the grade in which each course is 
offered. 
1. 
2. 
3. 
4. 
5. 
NRme gf Course Grad~ 
D. In wh2t cla sses to you have heterogeneous or homogen-
eous groupings? 
Indicate basis of grouping in each grade. 
1. 
2. 
3. 
4. 
5. 
E. List the courses which have been added as the result of 
the initiation of a guidance program: 
1. 
2. 
3. 
4. 
5. 
F. List the courses which have been eliminated as the result 
of a guidance program.:· 
1. 
2. 
3. 
4. 
5. 
V. Co-Curricular Activities 
A. List the name of each activitj, such as school clubs, 
sports, etc. which are r elated to guidance. 
B. During the school day do you have a certain time allotted 
to activities related to guidance? 
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l~at e ~~ a ctivity lim.§: allotted 
1. 
2. 
3. 
4. 
5. 
Dear Principal: 
164 Bay State Road 
Boston 15, Mass. 
April 10, 1956 
I am making a study of a number of high 
schools in Massachusetts in order to find out 
what curricular changes have been made since 
the end of World War II, as a result of the 
introduction of guidance programs. This study 
is being made in connection with my graduate 
work in Guidance at Boston University. 
I am enclosing a questionnaire which I 
would appreciate your Guidance Director or 
Counselor filling out and returning to me on 
or before Aprffil 20, 1956. It would be very 
helpful if you would include a copy of your 
program of studies prior to 1946, and one 
showing your present program of studies. 
The name of your school and the source 
of information will remain unidentified. 
Very truly yours, 
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NATICK HIGH SCHOOL 
PROGRAM OF STUDIES 1955-1956 
.Q: rade IX 
English . 
Socio-Civic Relatlons 
General Science 
Algebra I 
Fundamentals of Mathematics 
General Math. 
Genera Business 
Lat i n I 
French I 
Meta working ann Power 
Mech nics I 
Gen ral Metals 
Homemaking III 
Freehand Drawin I 
Art Appreciatio~ 
Mechanica Draw1 ng I 
Band 
Orchestra 
Glee Club 
English 
u. s. Hi s tory 
Economics 
Driver Training 
Chemistry 
Fundamenta s of Chemistry 
Fundamental of Phys i cs 
Household Science 
Al gebra II 
Latin III 
French III 
Sp nish II 
Typewriting II 
Shorthand I 
Secretarial Typewriting 
Bookkeeping I 
Office Machines I 
Consumer Education 
Woodworking .II General Music 
Phys i cal Education and Health Graphic rts ~I 
- General Graphlc Arts 
Homemaking Grade X 
--English 
World History 
World Geography 
Biology 
Fundamentals of Biology 
Pl ane Geometry 
General Math. 
Latin II 
French II 
Spani h I 
Typewriting I , , . 
Bus i ness Arithffiet1c . 
oodworking and Gra.phlc Arts 
General Woods 
Homemaking 
Freehand Drawing 
Arts and Crafts I 
Mechanical Drawing II 
Band 
Orchestra 
Glee Club 
Freehand Drawing III 
Arts and Crafts II 
Mechanical Drawing III 
Band Orchestra Glee Club 
Har mony I Chorus 
Phys·cal Education 
Grade XII 
English 
International Rela tions 
Mo dern Problems 
Dr i ver Training 
I Physics 
Advanced & Comprehensive Math 
Latin IV Spanish III 
horthand II and Tran cription 
Secretaria Practice 
Office Machines II 
Bookkeeping II 
Clerical Type. & Practice 
Metalworking II 
Music Apprec i ation 
Physica l -Education and Health 
Power Mechanics II 
Advanced Crafts 
General Mechanics 
Grade XII (continued) 
Homemaking 
Freehand Drawing IV 
Arts and Crafts III 
Mech nical Drawing IV 
Band 
Orchestra 
Glee Club 
Harmony II 
Chorus 
Physical Education 
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CONCORD HI GH SCHOOL 
PROGRAM OF STUDIES 1955-1957 
Grade IX 
Ci v. English I 
Col. English I 
Latin I 
French I 
General Math. I 
Algebra I 
College or Civ. 
Gen. Science 
Civilization I 
Civilization I A 
Foods and Nutrition 
Woo dworking I 
Me ch. Drawing 
Grade X 
Ci v. English II 
Col. English II 
Latin I II 
French f, II 
Spani h I 
General Math . II 
Plane Geometry 
Inter. Math II 
Civic Biology 
Col. Biology 
Civilization II 
Civilization IIA 
Clothes and Text iles 
Woodvwrking I I 
Mecb. Drawing 
Business 
Type ilfri ting I 
Personal 
Typewriting I 
Electronics I 
Grade XI 
Civ . English III Col. En • II I 
Latin I, II, I II 
French I, II, III 
Spanish I, II 
Gen. Math III Al gebra I I 
Inter. Ma t h . I II 
Gen. Chemistry Col. Chemistry 
Civ. u. S . Hi s tory 
Civili zation IIB 
Soc. & Psy . 
The Home, its Care and Man ge-
ment 
Aut o. Me chanics I 
Mac' ine Shon Practice I 
Mech . Drawing 
Bookkeeping I Shor t hand I 
Typewriting II Electronics II 
Grade XII 
Civ. English IV Col. Eng ish IV 
Latin I I, III, IV 
Fr ench II, III, IV Spani h II 
General Mat h . I I I 
Advanced Mat hematics IV 
Ap li ed Science 
Physics 
Col. u. S . History 
Modern Problems 
Econ. & Law 
Family and its Members 
Auto Mechanics I I 
Ma chine Practice I I 
Mech. Drawing 
Cooperative Work 
Study Clerical Program 
Shorthand II 
Electronics II I 
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WEYMOUTH HIGH SCHOOL 
PROGRAM OF STUDIES 1955-1957 
English II 
French I 
Q£gde_X --College 
Course 
Geometry, Pl ne 
Latin II or History 
Mod. Eur. 
Gym 
Two and one-half credits may be 
elected from the following: 
Grade XII 
Engli h IV 
History , Amer·can 
Gym 
Elect at least ten credits 
from the following : 
*Applied Physics 
Biology, College 
Clothing II 
Foods II 
**Desi gn for Living 
French III 
Grad~XI 
Algebra II 
Chemistry, College 
English III 
French II 
Gym 
Five credits may be elected from 
the following : 
t=ttin III 
p anish I 
The following subjects may be 
elected freely in a l l years of 
thi s course. 
Art 
Band 
Choir 
Chorus 
Driver Education (20 weeks) 
Mechanical Drawing 
Orchestra 
Latin IV 
Physics , College 
Spanish II 
Trigonometry 
(Qolid Geometry 15 wks.) 
*May be taken only if Physics 
is elected. 
**Colleges do not accept this 
subject for entrance credit. 
The following ninth grade 
college subjects are availa ble 
to pupils ente r ing high sc hool 
with a sub j ect deficiency : 
Algebra I 
English I 
Hi s tory, Anc i ent 
Latin I 
Scienc e , Genera 
Business Course 
Qrade ~ 
Bookkeeping I 
English II 
Ge ogre1.phy, Commercial 
Typewriting I 
Gym 
Q:rade XII 
English IV 
Office Practice 
Typewrit ing I I I 
Gym 
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El ect at l east five credits from Elect at l east ten credits 
the followi ng : from the followi ng: 
Biolo gy, Gener a l 
Clothing II 
Foods II 
French I 
His tory, Mod. Eur. 
Mathema tics , Gener al I I 
Spani sh 
Qrade x_:r; 
English III 
Hi story, American 
Ty-pewriting II 
Gym 
Clothing IV 
Consumer Education 
Design fo r Living 
Economics -
Foods IV 
Problems of Democracy 
Shorthand II 
The f ollowing ninth grade 
busine ss sub'ects a .e avail ble 
to pupils entering high school 
with a sub j ect deficiency: 
Engli sh I 
Hi tory, Ancient 
Elect at l east ten credits from Sci ence , Genera l 
the following: 
Bookkeeping II 
Clothing I I I 
Foods III 
French II 
La.w, Commercial 
Shor t h nd I 
Spanish II 
The following sub j ects may be 
elected freely in all years of 
thi s course : 
rt Band Choir Chorus 
Driver Education ( 20 weeks) 
Mecr a ni cal Drawi ng Orchestra 
eneral Course 
Grad§_~ 
Eng ish II 
Geography 
Hi tory, Moo. Eur. 
Gym 
Elect at least five credits 
from the followi n : 
Biology, General 
Bookkeeping I 
Clothing II 
French I 
Mathematics , Gener al II 
Grade XI 
---
Chemi try, General 
Eng ish III 
Hi s tory, American 
Gym 
Elect at least five credits 
from the following : 
Bookkeeping II 
Clothing III 
Foods III 
French II 
Law, Commercial 
The following subjects may be 
elected freely i n all years of 
this course. 
Art Band Choir Chorus 
Dr i ve r Education (20 weeks) 
Mechanical Drawing 
Orchestra -
Gr~ XII 
English IV 
Physics, General 
Problems of Democracy 
Gym 
Elect at least five credits 
from the following: 
Applied Physics 
Clothing IV 
Consumer Education 
Design for Living 
Economics 
Foods IV 
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The following ninth grade general 
subjects are avail ble to pupil 
entering high school with a sub-
ject deficiency: 
English I 
Hi story, Ancient 
Science, General 
Note: Driver Education may be 
elected only by pupils who 
will be sixteen years of a ge 
by March 1 of the year for 
which the elections are made. 
1. 
2. 
4. 
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